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Abstract 
Teaching styles represent a constant concern in the area of education and communication and through teaching behaviours they 
encompass are designed to create an atmosphere of emulation, reliable and productive cooperation within the teaching staff. The
objectives of the research are: determining the efficiency of the teaching styles in opinion of students, identifying the opinion of 
students about teachers with an efficient styles and teachers with an ineffective styles of teaching, identifying some correlation 
between the teachers self-esteem and the teaching styles. 
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1. Types of teaching styles 
Teaching styles is undoubtedly an important variable staff communication support if through the teaching 
behaviors they encompass, are characterized by sufficient elasticity and permissiveness designed to create an 
atmosphere of emulation, reliable and productive cooperation within the school staff. A quick review of the 
literature reveals a seemingly endless series of frameworks for classifying teaching styles. Daniel Pratt (2002), for 
example, defines five different approaches towards learners and content. Fischer & Fischer (1979) identify six 
categories which include Task Oriented, Cooperative Planner and Subject-Centered. It is interesting to see how 
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possible teacher behaviours potentially structure and which are those based on features with a greater impact on 
teaching communication process. 
Therefore, teaching style can be considered as the sum of behaviours, but at the same time, a mold which can 
flatten the differences between the behaviours especially when they can be in the relationship of evident antinomy. 
As teaching behaviours and styles analysis was a constant concern in the psychopedagogy perimeter, one of the 
important landmarks being the study undertaken by  Lippitt & White (1965) on groups of children attending clubs of 
leisure. During this research were found three leadership styles namely authoritarian style, democratic style and 
laissez-faire style, each one distinguished by a number of features among which the most relevant are: 
1) The authoritarian style: 
a) the objectives of the group are determined by the leader without consulting other members of the group; 
b) decisions are taken unilaterally without taking into account the opinions, views or interests of the majority of 
members; 
c) distribution of tasks, as well as subsequent sequencing activities are carried out exclusively by the leader; 
d) the association and cooperation among members are also required; 
e) the criteria for evaluating the work of the group are determined by the leader and often, they are not known to 
the members that make up the group; 
f) communication at the group level is mostly one on "vertical", so a kind of one-way communication; 
g) appreciation or criticism of the group members are made without invoking objective arguments; 
h) condition of members’ frustration often generates tension  
2) The democratic style: 
a) the objectives are agreed by all groups; 
b) all decisions aimed at the life and work of the group are discussed and analyzed and, finally, opting for the 
maximum relevance; 
c) steps or sequences of an activity will be given to members, to form a clear picture of its characteristics and 
requirements; 
d) the distribution of tasks to group members via consultation, aiming to continually maximum compatibility 
between these tasks and the actual demands of those who will perform; 
e) the members’ association remain at their discretion and it can be made according to several criteria, be it 
blueberries, level instrumentation, patterns, temperament and so on; 
f) assessment work is carried out according to very clear criteria that are known to all group members; 
g) trade in the group are both "vertical" and the "horizontal" 
h) leader acts as an equal partner of the others, who does not impose their views, but offers alternative 
suggestions on the problems facing members; 
i) the group atmosphere is tense because conflicts do not get to be chronic. 
3) The laissez – faire style: 
a) group members have complete freedom in making decisions; 
b) the leader procures the materials needed for the activity but it is up to members how they will be used; 
c) problems related to planning activities for distributing tasks are the responsibility of the members and not of 
the leader; 
d) leader is not participating in the group and provide information or expressing opinions if requested; 
e) evaluating the work is made by the leader, leaving it to members to identify criteria and to develop standards; 
f) communication in the group is predominantly horizontal; 
g) the activity is marked, not infrequently, the elements of confusion or misunderstanding. 
Along with this paradigm, the classical kinds of styles have emerged in recent years and other models are 
designed to shade a greater original version. For example, Peacock (2001) presents in a more developed scheme, the 
following styles: 
The authoritarian style; 
The participatory style that has many variations: consultative style; democratic style;  representative style. 
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The authoritarian style (autocratic) with two variants: repressive style; & dictatorial style. 
The individual style with three options:"vacuum" style, intrusive style; charismatic style. 
The laissez-faire style with two options: refusal / denial style; false-democracy style. 
The chaotic style. 
One  of  the  general  conclusions  arising  from  all  the  research  so  far  is  that  the  validity  of  a  style  cannot  be  
determined from a general list of advantages and disadvantages, but according to the contextual situation based on 
critical factors. In other words, a way or another can not be considered as good or bad only in conjunction with a 
number of variables such as learning tasks cycle of education, group configuration, psychological peculiarities of 
individual students, the teacher's personality structures. The same position is expressed by another author Peacock 
(2001) who, taking up the question of effectiveness style notes: "We compare the two basic classic styles 
(authoritarian  and  democratic)  in  terms  of  superiority  of  one  over  the  other,  because  most  analyzes  give  no  win,  
absolutely, one or the other, do not lead to clear-cut conclusions from good-bad guy.  
However, there is a superiority of the democratic style, but this is relative and contextual. In certain specific 
situations, authoritarian style may be higher (as organization, high and fast performance etc.). The democratic style 
has its positive effects in terms of employability, motivation, participation and assumption. If the dispute is not 
settled definitively in terms of advantages and disadvantages of both styles’ consequences on the climate, the 
benefits fully belong to the democratic style. This produces a relaxed environment based on trust and respect, 
motivation, participation, team spirit. "If, however, in productivity, it does not seem cut for any of the styles, the 
same is not true when it comes to teaching communication. In our opinion, the characteristics of the democratic style 
support communication to a greater extent compared to the authoritarian style, and this thing is based on a number 
of considerations like: relaxed climate of the group members and facilitates the exchange of ideas; it stimulates the 
participation of members and appreciate their initiative; cooperation of members is not obstructed or blocked; 
involving members in the decision making puts them in a position to communicate more and more effectively; 
absence of severe censorship of the leader makes communication networks to operate "on demand" and not 
"underground". For the purposes of this orientation, we'll examine the theories of Grasha & Grasha (1996) who 
divide teaching styles into four areas: 
Formal Authority - The Formal Authority approach focuses on content and can be very instructor-centered. 
The instructor defines the theories, principles, concepts or terms that the student needs to learn and organizes them 
into a sequenced set of goals or objectives. Evaluations are a necessary part of course planning as they allow the 
instructor to ascertain the amount of student learning that has taken place. 
Demonstrator - This approach concentrates on the performance of an academic procedure. The instructor 
defines the steps an expert in the field would use to accomplish necessary tasks as well as defines the standards 
which would indicate mastery in applying these procedures. The instructor then develops situations in which these 
steps can be performed and results observed. The instructor may be the one who demonstrates the procedures; 
students may be the ones practicing the procedures, or some combination of both. 
Facilitator - Teachers who have a facilitator model teaching style tend to focus on activities. This teaching style 
emphasizes student-centered learning and there is much more responsibility placed on the students to take the 
initiative for meeting the demands of various learning tasks. Teachers typically design group activities which 
necessitate active learning, student-to-student collaboration and problem solving. 
Delegator - Teachers who practice a delegator teaching style tend to place control and responsibility for learning 
on individuals or groups of students. This teacher will often give students a choice in designing and implementing 
their own complex learning projects and will act in a consultative role. 
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2. Purpose of study 
This paper identifies possible teaching behaviours which are given by a number of studies on larger or less 
samples of teachers, such as the effective and ineffective behaviour, each of them having a specific number of 
features. The objectives of the research are:  
1. determining the efficiency of the teaching styles in opinion of students 
2. identifying the opinion of students about teachers with an efficient styles and teachers with an ineffective styles 
of teaching 
3. identifying some correlation between the teachers self-esteem and the teaching styles. 
In this research paper we have checked the following hypotheses: 
1. It is presumed that there  is a direct correlation between the teaching styles (measured with Grasha`s Teaching 
Styles Questionnaire) and the efficiency of teaching styles of students’ learning (measured with our personal tool) 
2. It is presumed that there is a direct correlation between the teachers` self-esteem and the teaching styles. 
3. Research  methods  
We have investigated 30 teachers from 2 colleges, from Constanta, Romania with age between 28 and 52 years 
old and 60 students from this colleges with age between 15-19 years old.  
For the teachers we used: 
1. Scale Self-Esteem Scale (S.E.S) by Rosenberg and 
2. Grasha`s Teaching Styles Questionnaire 
For the students we used:  Questionnaire focused on identifying the eficiency of different  types of teaching styles 
on students learning (personal tool) 
4. Findings 
 For the first assumption we obtained a significant direct correlation between the teaching styles (measured with 
Grasha`s Teaching Styles Questionnaire) and the efficiency of teaching styles of students’ learning (measured with 
our personal tool) with r=0,73, p<0,0001. The results of our research classified learning styles into 2 categories: 
ineffective teaching style, and efficient teaching style. In opinion of students, teacher with an ineffective teaching 
style is characterized that: apathetic, sad, seems to have no interest to students and classroom activities, pessimistic, 
too serious, too busy, and insensitive to humor. He/she is not aware of his/her errors or fails to admit, dishonest or in 
part in dealing with students, impatient, cold with students, using sarcasm, showing a lack of sympathy to them. 
They have distant relationships with students and seems not to be aware of the problems and needs of students. 
These teachers does not praise students; he/she disagrees and shows an excessive rigor. They does not make any 
effort to encourage students to work better.  They plans activities without depriving the organization. Teacher’s 
working system is stiff and proves unable to deviate from the plan. They uses learning materials and techniques 
without interest to students. Their directives are incomplete and vague and they fails to provide students the 
opportunity to solve problems, not to appreciate the work. In opinion of students, teacher with an efficient teaching 
style is characterized that energetic, enthusiastic, cheerful, optimistic, with interest in students and class activities. 
He/she possesses self-control and is not easily disturbed. He/she likes to entertain, recognizes and admits his errors. 
He is honest, impartial and objective in the treatment of students. He/she is patient and understanding and 
manifested sympathy in his/her work with students. He/she is friendly and courteous in dealing with students, helps 
students  in  their  personal  problems  as  well  as  the  school,  urges  students  to  effort  and  reward  work  well  done,  
recognizes students' efforts. They encourages students to try to make them work better. Their classroom activities 
are well organized and methodical. They meets the needs of each student. They stimulates students using interesting 
and original materials and techniques and they demonstrates and explains clearly in a practical manner. They 
encourage students to solve personal problems and assess achievements.
For the second assumption we obtained a significant direct correlation between teaching styles and teachers` self-
esteem with r=0,58, p<0,0001. The efficiency of teachers styling is characterized by a combination of a personal 
style and relational style and it is not determined only by the teachers` self/esteem. Personal style is determined by 
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integrating teacher personality variables with opinions they possess, attitudes that he/she displays in various 
contexts, representations that guide him/her, conceptions that animate him/her, educational values that he/she 
adheres, conception he/she formed about a student, configuration of the report that he/she has with the knowledge, 
theories on learning, etc. The teachers with relational style, materialized in the manner of communicating with the 
student who, in turn, may cover several aspects that lists in the following configuration: the way to enter into 
interaction with the student, class, how to manage interactions, the ability to create a certain climate, develop certain 
forms and means of communication, to use more or less nonverbal messages; the ability to be in relationships with 
students. Following surveys on teaching styles we concludes that even relational style is reflected in several 
instances or variants namely: investigator- class instructor addressing  primarily  to  the  class;  investigator
specifically addresses to the individual student by indicating or appointing him; mixed-investigator conducts or 
directs his messages to class and to individuals as separate entities; instructor-guide (mentor) leaves to the student 
initiative of messages and adjusts exchanges in small groups.
5. Conclusions 
Developing an effective teaching style for your subject-area requires time, effort, a willingness to experiment 
with different teaching strategies, and an examination of what is effective in your teaching. Teaching styles 
represent a constant concern in the area of education and communication and through teaching behaviours they 
encompass are designed to create an atmosphere of emulation, reliable and productive cooperation within the 
teaching staff. Starting from this statement it is interesting to see how possible teacher behaviours potentially 
emerge and structure and what relevant features with a greater impact on teaching communication process may 
have. 
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